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Educaia penetreaz din ce Tn ce mai mult sfera puhliligi sociaki, motiv pentru care politicile educative
fac obiectul unei dezbateri ianale. 1n plus, la nivelul Statelor membre, infigge Uniunii Europene in materie
de politici educative este crescdndMetoda deschis de coordonare niveledztrecerea de la inter-
guvernamentalism la integrare. Uniformizarea sistéon de educae ale rarilor europene se realizedzprin
intermediul competgalor -cheie, programelor de mobilitase strategiilor europene. In cadrul acestui articol,
ne propunemdne prezerim elementele esgale ale politicilor educative ale Uniunii Europeneu focalizare
pe fundamentele juridicg pe « trusa educativ-politic» propug Statelor membre. Reiesg, dat fiind acest
context de risc permanent, eddearebuie sa #mani un serviciu publigi o competera ngfionala.

Cuvinte-cheie politici de educde, metoda deschisde coordonare, criterii comune de refgtin
competere-cheie

Introduction and general context

At current time, educational policies burst intst@nger and stronger debate related to the
societal and human consequences. At juridical |eledpite of an accelerated europeanization
and globalization, education remains a state coenpet keeping on national governments. But
at European Union level, it can be remarked a gtmofiuence of this organization in matter of
educational policies for the Member States. Throdigh open cooperation method, the
European Union intervenes in theducational policies proposing mobility programs, a
European certification system, common referender@iand key competences to the Member
States. In this article, we will focus on teducational policie®f the European Union, mainly
on the juridical foundations and the ,,educatiokidl of the European Union: mobility
programs, European educational strategies and &epetences. We will conclude with a
focalized analysis on the impact of European Urd@uucational vision on the Member States.

Main juridical foundations of the education policies in the European Union

As from its origins, the European Union is a pucer®mmic organization, and education
does not appear into the founding treaty. The nwbject of European Union, at the
beginning, consisted only in sharing natural resesirfor assuring economic prosperity for
the first six Member States. At scientific leveliueational policies are defined as regrouping
action programs from a public authority addressmgcholarly public (Rayou et al, 2011).

On one side, in the sight of promoting the commanrket, Article 128 of Rome Treaty
makes an explicit mention to the ,professionalnirag” (Rome Treaty, 1957), emphasizing
that an exclusive state competence — the educatiahd not make part of the initial
preoccupations of the European Union. Only in 1985ugh the Gravier Resolution, it is
made the juridical transition from the professiotraining to the education made by the
academic education system. This resolution reptesemajor ,turning” (Frazier, 1995) in
this field, opening the road to a more and moreat@ted implication of European Union in
the educational policies restructuring.
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The implication of European Union in the nationdlieational policies was slowly made,
as the juridical context did not permit such thiBut, along the time, juridical subterfuges
(Rusitoru, 2013) were created: the preamble of the Andstim Treaty (1997) makes for the
first time reference to education, following thhae tMaastricht Treaty (1992) consecrates an
article for the right to education. At present, ealional policies at European level are legally
founded on the Article 165 of the Lisbon Treaty @20 Complementary, the education is
included in Article 14 of the Fundamental Rightsa@hof the European Union (2000). In
virtue of such juridical ,promotions”, the educatisteps out of the ,semi-clandestine”
position (Pépin, 2006), making space for an inadregBuropean intervention.

On the other side, since the beginning there wpslitical will of European deciders,
more or less explicit, to transform the educatiaio ia competence of European Union resort.
Given that education shapes the mentalities argbpalities of citizens, the national deciders
opposed to such competence transfer from natian&luropean level. Corresponding to its
configured juridical context, the education enm]leitially, into an inter-governmental step
(Pépin, 2006). In virtue of this groundwork, the rivleer States keep the ,monopoly” upon
education, collaborating at the same time for thprovement of the educational policies. At
the beginning of the year 2000, at European laleke was introduced the so-called lifelong
learning education, ,the open coordination meth@#liropean Commission, 2001). Various
researchers, like Goetschy (2004) or Dehousse j206txhifested reluctance against this
method, considering it ,a subtle manner of bypaggime solidarity principle” (Goetschy,
2004), according to which the Member States areiitg ones who can independently act in
some activity fields, including education.

The open coordination method is broadly based on:

1) mutual evaluation of educational partners;

2) sharing of good practices;

3) common reference criteria.

The above mentioned criteria were established abean scale within two strategies:
Lisbon 2010 and Europe 2020. Member States areelifierequested to reach specific
common objectives related to the participationratgchool education or at lifelong learning,
at school leave or at university studies graduat#dhthe juridical — political instruments are
directing the educational policies toward ,integrat, meaning the overtaking of inter-
governmentalism and the creation of common policiregducation for all the Member States
(Martin, 2011).

At present, the debate regarding this matter isngir but the leveling of education
systems of different European countries is countelyctive and contrary to the liberty
principle, so much circulated at European and na&onal level.

The European Union’s ,educational kit” proposed tothe Member States
As explained above, the European Union has agratienist policy for education,

trying through different actions to involve intcethational policies and to impose Member
States some educational measures. These initiaarebe configured in more categories,
such as: the common reference criteria, the keypetemces and the mobility programs.

The reference criteria are a set of indicators ayped for the Member States. In the
Lisbon 2010 European strategy, there were definedibators:

1) mother tongue competences;

2) school leave;

3) graduation of gymnasium cycle;

4) participation at lifelong learning education;

5) university diplomas in mathematics, sciences amchriology (European Union,
2003/C134/02).
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Given that this strategy was a real European mjlamew strategy was promoted for the
next decade. The Europe 2020 Strategy initiallyoagpd 5 indicators too:

1) participation at pre-school education;

2) participation at lifelong learning education;

3) acquisition of base competences;

4) school leave;

5) graduation rate of the univesity system (Europeaiot) COM 2010)

Subsequently, there were made additional effortgdtiing 3 more indicators, referring to
the foreign languages competences, mobility anetriios in the labour market.

As regards the mobility, it looks like the Europearograms for promoting mobility
among students are acknowledged as having thedtiggecess among European initiatives.
In the 80’s, the European Union launched the mighdrograms, the well known Erasmus,
Comenius, Leonardo da Vinci and Grundtvig. Comenias created for the promotion of
mobility among pupils, teachers and social partngrsorder to stimulate the pedagogical
practices and improvement of foreign languages €Bap 2014). Created in 1987 and
designed for students, the Erasmus program camnuldied as the ,educational success” of
the European Union. The Leonardo program addressécly on the employees and persons
enrolled in professional training, meanwhile Grugltwas focused on sustaining adults in
internships (Popescu, 2014). At present, all thesbility programs were regruped in the
generic title ,Erasmus +” (Life Long Learning Pragr 2013-2020).

At the same time, the European Union establishe2D06 a series of key competences
which must retrieve into the educational offer @icle Member State. There are 8 key
competences (European Union, 2006):

1) mother tongue communication;

2) foreign languages communication;

3) base competences in mathematics, sciences @mbtegy;

4) numerical competences;

5) ,learning to learn” competence;

6) social and civic competences;

7) entrepreneurial and initiative spirit;

8) sensitivity and artistic expression.

This panoply of competences does not target thdesiiaman personality development,
because it lacks the reference to moral and sgintaiues.

All these elements: mobility programs, referendéeda and key competences, are the
policy foundation of education at European scalaré&ated with the juridical principles and
the open cooperation method, these elements coefitne official direction of European
Union in matter of educational policies.

Conclusions

In the context of a rapid Europeanization, the atlonal policies tend to pass from the
Member States competence to the European Unionrtre$be passing from inter-
governmentalism” to ,integration” in matter of edtion is done more and more rapidly
through the open coordination method, through thamon reference criterias and through
the key competences.

Regularly, new pedagogical, juridical and politicastruments are created in order to
overcome the non-interference principle and to m#ke uniformization of educational
systems. It is circulated the hypothesis that avarsity level it can already be seen the
~,common space of research”. In the vision of Euespdeciders, adepts of integrationism, the
next step would be the transfer of this ,commorvarsity space” to the mandatory education
level. Besides the fact that the harmonization @ficational systems would violate the
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juridical principles in force at present, this thimnvould reduce the European liberty and
diversity, leading to the ceiling of national kn@dfe systems. For this reason, it is
imperative that educational policies must remaipublic service addressed to all social
categories and to function as a national competaheestate being the solely authority of
decision in this matter.
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THE RESULTS OF A QUESTIONNAIRE ON THE GUIDELINES,
DIRECTIONS AND STRATEGIES IN MODERN TEACHING

(Rezultatele aplicirii unui chestionar privind principalele orient iri,
directii si strategii in didactica moderni)

Eva Molnos, Izabella Laczko, Zsolt Bodor

Sunt recunoscute de didactica modewurmatoarele oriendri, respectiv diredi de cercetaresi acfiune:
agiunea de prospectare; reevaluargisselectarea cafmnutului inwzizamantului tehnologic adaptat la noile cefn
ale cuceririlor stiingei si tehnicii; intensificarea procesului de iyare astfel incéat ntr-un timp scurt procesul de
asimilare de cunginze si abilitasi sa fie realizat; cretereasi valorificarea poterelor educative ale instryiei;
asigurarea unui raport profesor-elev; orientareaasgducga permanent; asigurarea unui feed-back permanent;
desfisurarea activitifii pe grupuri si microgrupuri; valorificarea mijloacelor tehnice odernesi elaborarea
metodologiilor de utilizare a lor in scop didactielaborarea unei metodologii a cergst stiinfifice.

Lucrarea elaborat prezinti cateva opinii ale cadrelor didactice din imémantul preuniversitasi universitar
din judeul Harghita referitor la aceste oriedti/respectiv diredi de cercetaresi acfiune. S-a realizat o cercetare
constatativi avand ca scop csterea eficierei predirii - invazarii - evaluarii Tnvaramantului dinsara noastti.

Cuvinte-cheie:didactica moderi, judgul Harghita, chestionar, programgolare

Introduction

At the onset of the third millennium new moderncteaag dimensions, trends and
guidelines are well defined.

According toThe Didactics of Technology Educatjahidactics research studies focuses
on aspects such as psycho-pedagogical researapegton or digitalization of education
(M. Marinescu, 2009, pp. 117-118). New guidelinesé us to rethinking some pedagogical
components or principles, to adopt a specific tgbeapproach to content, new ways of
training the trainers and new educational policksToffler's remark that'the illiterate of
tomorrow will not be the one who can not read, thé one who has not learned how to
learn”, expresses the reality of the Romanian educatjBime experientia nihil sufficienter
sciri potest”(Roger Bacon'©pus majus1267-8) (Without experience nothing can be known
sufficiently), but the experience needs knowledge t

The aim of this research is to provide a radiogyagtthe Romanian education for both
high school and university level, focusing on Hatgleounty.

The sample consists of 40 high school and uniwets#échers, who accepted to answer
the questionnaire.

Research data collection methods

— questionnaire-based survey. The questionnaire Igig guestions, the answer time is
1 hour (Appendix 1);

—interview

The two methods are part of qualitative pedagogesdarch.

Interpretation of responses
After processing the data, a radiography of thecational process was performed. The
teachers’ answers unfolds issues like trends amdelgqnes in modern teaching, current
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instruction and education problems faced by loocatmunities and the status of the teacher in
the Romanian society.

The first two items were ment to provide a truncated SWOT matrix fa@ secondary
and university education in Romania. Starting frdime obtained results, the strengths,
weaknesses and opportunities were idetified.

Strengths:

 40% - the ,,other type of school" programme, theskw®f extracurricular and
nonacademic activities (Appendix 2);

* 32% - the emphasis on applicative curricular anidaexrricular activities; developing
practical skills;

» 18% - encouraging the teaching - learning creatifat both teachers and student, the
inventiveness, the introduction of the new (presgnthe latest science achievements);

* 9% - refers to tuition fees for both state and gievuniversities, private school
education, the teachers™ concern for leisure edugafor new education directions (eg.
nutrition education);

* 1% - non-responses.

Weaknesses:

* 41% - overloaded curriculum and discipline sheets;

» 36% - teacher salaries;

* 19% - lack of up to date textbooks, and outdatedtesd in case of secondary
education. The university discipline sheets areatgti

* 4% - relate to marginal use of experimental metHotsdern methods of teaching and
assessment), ineffective teacher-student collaloorat

Opportunities:

» 60% - providing appropriate educational resourcesfacilities in schools; professors
concern for deepening theoretical and practicalwkedge of subjects taught, atteding
additional and psychopedagogical courses; conaarsdif-improvement; organizing tenure
competitions with great strictness, focusing onfgssional skills and teaching ability of
teachers;

* 40% - relates to career education, educational\exwational guidance, counseling
students.

The second itemcapture responses that relate to the strengthsvaatnesses of the
curriculum and how to optimize its content.

The followingstrengthswere identified:

* increased efficiency of the ,other type of schgmbgramme,;

« sufficient bibliographical sources (referencesatguire and assimilate the theoretical
and practical content of the course/lesson,;

« digitalization in education;

* good equipment of laboratories with computers, guigjrs (emphasis on prospective
thinking of students);

» other issues relate to centering the disciplineesieurriculum on skills, focusing on
the formative aspect of teaching activities.

Weaknesses:

» teachers (discipline holders) do not put stresgiwing and receiving feed-back;

* the curriculum/discipline sheets are not developedgoups of teachers, but
individually;

» do not integrate the latest scientific findings.

Opportunities:
 giving and receiving feedback;
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» consulting a large number of teachers in the ektlmor process of school programs
(including teachers who teach in rural areas);

« discipline sheets in higher education to be preskmt the departments;

» developing evaluation form of the scientific coriteri the course by students and
teachers.

In thethird item, teachers were invited to rank according to ingrose the specialized
and psychopedagogical training as well as the teggbractice for a teacher. As shown in
Fig. no. 1, there is no significant difference betw the ranked features, the results are as
follows: the teaching practice (34.23%) is followayl specialized training (34.05%), but the
score for psychopedagogical training is also c({84e72%).

Specialized training Psychopedagogical training Teaching practice

* Fig. no. 1.Graphical representation of importance: specializexdning,
psychopedagogical training and teaching practice

The fourth item asked the particularily importamhodern teaching guideline® be
marked by each subject. The results were the falgw

«  prospecting

. reassessment and selecting the content of educatien insertion into the
curriculum of knowledge, skills and competenciesersal to keep up with the accelerated
acquisition rhythm of science and technology angrepare the young generation for the

future 33%
. intensify the learning process so that in a shonet assimilating knowledge and
skills to be achieved 5%
. accelerating the digitalization of education %45
. orientation towards lifelong learning 1%
. ensuring a permanent feedback 22%
. organizing the activities in groups and micro-greup 11%
. utilizing modern technical means and develop mailogies for using them for
teaching purposes 10%
. developing a methodology of scientific research 2%

High percentage, 33% was obtained byrtfessessment and selecting the content of
education, the insertion into the curriculum of Wedge, skills and competencies essential to
keep up with the accelerated acquisition rhythraaxénce and technology and to prepare the
young generation for the futur&éhe younger generation needs to be preparedftduee that
may also be uncertain. According to the prospegaaagogy, today's generation will find its
forces only 10 — 15 years later.

Jacques Delors is credited with the provision efrtiost complete definition of
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